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From February to May 2012, the Teaching Agency (formerly the Training and 
Development Agency for Schools) surveyed newly qualified teachers (NQTs) who had 
successfully completed their initial teacher training (ITT) in England during the 2010/11 
academic year. 
The survey questionnaire (appendix 3) was mailed to approximately 33,000 NQTs 
registered with the General Teaching Council for England1 in December 2011. The 
survey asked them to : 
 Assess the quality of their initial teacher training in a number of key areas; 
 Tell us about their induction experiences; and 
 Tell us about their current employment circumstances. 
A summary of the key findings is included in this report. More detailed analyses of the 
sector level results are available at: http://dataprovision.education.gov.uk/public  and 
provider level analyses will be available on this site from September 2012. 
Around 12,000 NQTs completed and returned their questionnaires, a response rate of 36 
per cent. The NQTs who responded were broadly representative of the total NQT 
population (approximately 34,000) who completed their training and were awarded  
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 Not all NQTs are registered with the GTCE, however, NQTs teaching in a maintained school in England had to be 




Amongst primary trained NQTs 
 Eighty-nine per cent gave a very good or good rating when asked about the 
overall quality of their training; a significant increase2 of two percentage points 
compared with the 2011 survey, and the highest quality rating received in the 
annual survey. 
 Of the twenty questions common to the 2012 and 2011 surveys; eighteen received 
higher ratings3 than last year. These have been ranked by the highest percentage 
point increase in very good or good ratings: 
o Preparation to teach reading including phonics and comprehension 
o Help to teach pupils with special educational needs 
o Preparation to share responsibility for continuing professional development 
o Preparation for their statutory responsibility for the welfare and safety of 
pupils 
o Preparation to communicate with parents and carers 
o Preparation to work with teaching colleagues as part of a team 
o Help to establish and maintain a good standard of behaviour in the 
classroom 
o Preparation to work with learners with English as an additional language  
o Preparation to teach learners from minority ethnic backgrounds 
o Preparation to work with teaching assistants to achieve learning objectives 
o Preparation to use information and communication technology more 
effectively in teaching 
o Integrating the university-delivered elements with the school-based 
placements 
o Preparation to teach across the range of abilities   
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 Statistically significant at the 95 per cent level 
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o Help to plan teaching to achieve progression for learners 
o Overall quality of training 
o Understanding how to monitor, assess, record and report leaners’ progress 
o Preparation to teach a specialist subject 
o Using a range of teaching methods that promote learning  
 The question relating to the preparation to teach primary mathematics received a 
lower rating compared with the previous year (80 per cent of respondents rated 
this as very good or good compared with 82 per cent in 2011)  
Amongst secondary trained NQTs 
 Ninety per cent rated the overall quality of their training as very good or good. This 
was a three percentage point  increase compared with the 2011survey and is the 
highest rating received since the survey was introduced. 
 All of the eighteen questions common to the 2012 and 2011 survey received 
significantly higher ratings than last year4. These have been ranked by the highest 
percentage point increase in very good or good ratings: 
o Integrating the university-delivered elements with the school-based 
placements 
o Help to teach pupils with special educational needs 
o Preparation for their statutory responsibility for the welfare and safety of 
pupils 
o Preparation to work with learners with English as an additional language  
o Preparation to teach learners from minority ethnic backgrounds 
o Help to establish and maintain a good standard of behaviour in the 
classroom 
o Preparation to teach across the range of abilities   
o Preparation to work with teaching assistants to achieve learning objectives 
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o Preparation to communicate with parents and carers 
o Preparation to share responsibility for continuing professional development 
o Preparation to use information and communication technology more 
effectively in teaching 
o Using a range of teaching methods that promote learning  
o Help to understand the national curriculum  
o Overall quality of training 
o Preparation to teach a specialist subject 
o Understanding how to monitor, assess, record and report leaners’ progress 
o Help to plan teaching to achieve progression for learners 














Primary sector analysis 
This section contains an analysis of the responses to the NQT survey 2012 from 5,200 
primary-trained NQTs. Throughout this section the term ‘primary-trained NQTs’ refers to 
respondent NQTs who were trained on primary ITT courses and does not necessarily 
reflect the the phase or age range they are teaching. Detailed analyses of responses to 
each question are included in figures 101 and 102 in appendix 2. 
For the questions relating to the quality of training, respondents were given four options: 
very good, good, satisfactory and poor. The measure used throughout this report is the 
number of very good and good responses expressed as a percentage of the total number 
of valid responses. Analysing statistically significant5 changes in comparison to the 2011 
survey, and taking into account year on year trends, the key findings of the NQT survey 
2012 are as follows: 
Overall quality of training 
Eighty-nine per cent of of primary trained NQTs rated the overall quality of their 
training (graph1) as very good or good; a significant increase compared with 2011 and 
the highest overall rating since the survey began. 
Analysis of the 2012 primary responses to this question showed that: 
 School -centered (SCITT) provision continues to achieve the highest ratings (94 
per cent of very good and good responses) followed by employment-based 
(EBITT) provision (90 per cent of very good and good responses) and university- 
based (HEI) provision (89 per cent of very good and good responses) 
 NQTs aged 25 and under gave higher ratings (92 per cent of very good and good 
responses) compared with older NQTs (88 per cent for NQTs aged 35 to 44 and 
82 per cent for NQTs aged 45 and over) 
 Female NQTs gave higher ratings than male NQTs (90 per cent compared with 86 
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Eighty-one per cent of primary-trained NQTs rated their understanding of the national 
curriculum as very good or good (graph 2). Undergraduate primary-trained NQTs 
continued to rate this aspect of their training higher than postgraduate trained NQTs (92 
per cent compared with 89 per cent of very good and good responses), although the 
difference as reduced since the 2011 survey (three percentage points different compared 
with eight percentage points in the 2011 survey). 
NQTs trained on SCITT routes rated this aspect of their training the highest (90 per cent), 
followed by those on HEI routes (81 per cent) and those on EBITT routes (79 per cent of 
very good and good responses). 










Seventy-one per cent of primary-trained NQTs rated their preparation to teach their 
specialist subject as very good or good (graph 3); a significant increase of three 
percentage points compared with the 2011 survey. Undergraduate primary-trained NQTs 
continued to rate this aspect of their training higher than postgraduate trained NQTs (77 
per cent compared with 69 per cent of very good and good responses). 
NQTs trained on SCITT routes rated this aspect of their training the highest (79 per cent), 
followed by those on HEI routes (71 per cent) and those on EBITT routes (70 per cent of 
very good and good responses). 










Teaching and learning 
Primary-trained NQTs’ ratings of how well their training prepared them to establish and 
maintain a good standard of behaviour in the classroom (graph 4) increased by six 
percentage points (79 per cent of very good and good responses compared with 73 per 
cent in the 2011 survey). This builds on the similar improvement recorded between the 
2010 and 2011 surveys and results in the highest rating since the survey was introduced.  
Noteably; the percentage rating this aspect as very good has doubled since 2003 (31 per 
cent compared with 15 per cent in 2003 and 18 per cent in 2010).  
NQTs on SCITT routes continue to rate his aspect of their training the highest (92 per 
cent) followed by NQTs on EBITT routes (86 per cent) and NQTs on HEI routes (76 per 
cent). 









Similarly, NQTs’ ratings of how well their training prepared them to use a range of 
teaching methods that promote pupils learning (graph 5) increased by three 
percentage points (87 per cent compared with 84 per cent of very good and good 
responses in the 2011).   
Undergraduate-trained primary NQTs rated this aspect of their training higher than those 
on postgraduate routes (88 per cent compared with 85 per cent of very good and good 
responses). 
NQTs on SCITT routes continue to rate his aspect of their training the highest (92 per 
cent) followed by NQTs on EBITT routes (89 per cent) and NQTs on HEI routes (86 per 
cent). 









Seventy-six per cent of primary-trained NQTs rated their help to plan their teaching to 
achieve progression for learners as very good or good; a significant increase of three 
percentage points compared with the previous year (graph 6). 
Undergraduate-trained primary NQTs rated this aspect of their training higher than those 
on postgraduate routes (78 per cent compared with 75 per cent of very good and good 
responses). 
NQTs on SCITT routes continue to rate his aspect of their training the highest (88 per 
cent) followed by NQTs on EBITT routes (81 per cent) and NQTs on HEI routes (73 per 
cent). 











Seventy-six per cent of primary-trained NQTs rated their help to understand how to 
monitor, assess, record and report learners’ progress as very good or good 
compared with 72 per cent in the 2011 survey (graph 7). There was no difference 
between the ratings of undergraduate-trained NQTs compared with postgraduate-trained 
NQTs. 
NQTs on SCITT routes continue to rate his aspect of their training the highest (81 per 
cent) followed by NQTs on EBITT routes (74 per cent) and NQTs on HEI routes (63 per 
cent). 
 









Preparation to teach reading, comprehension and writing 
Primary-trained NQTs were asked to rate the quality of their training in preparing them 
to teach reading, including phonics and comprehension (graph 8). Sixty-eight per 
cent of NQTs gave a very good or good response compared with 58 per cent last year 
and 51 per cent in the 2010 survey. There was no difference between the ratings of 
undergraduate-trained NQTs compared with postgraduate-trained NQTs. 
NQTs on SCITT routes continue to rate his aspect of their training the highest (79 per 
cent) followed by NQTs on EBITT routes (71 per cent) and NQTs on HEI routes (67 per 
cent). 








In 2012, three new related questions were introduced: specifically preparing them to 
teach systematic synthetic phonics, specifically preparing them to teach language 
comprehension and preparing them to teach writing. Fifty-nine per cent of NQTs 
rated their preparation as very good or good to the systematic synthetic phonics 
question,  55 per cent to the language comprehension question and 62 per cent to the 
writing question.  
Postgraduate primary-trained NQTs rated the systematic synthetic phonics question 
higher than undergraduate-trained NQTs (60 per cent compared with 56 per cent of very 
good and good responses).  
NQTs on SCITT routes rated these three aspects of their training the highest (73 per cent 
for the systematic synthetic phonics question, 69 per cent for the language 
comprehension question and 71 per cent for the writing question), followed by EBITT 
trained NQTs (62 per cent, 57 per cent and 65 respectively) and HEI trained NQTs (58 















Preparation to teach primary mathematics, addition, subtraction, 
multiplication and division  
In 2011 a new question was introduced about NQT’s preparation to teach primary 
mathematics. Responses to the same question in 2012 indicate that NQTs were less well 
prepared, although 80 per cent of primary-trained NQTs rated this as very good or good 
(82 per cent rated this as very good or good in the 2011 survey). 
NQTs trained on undergraduate primary programmes rated this aspect of their training 
higher than those trained on postgraduate programmes (82 per cent compared with 79 
per cent of very good and good responses). 
NQTs on SCITT routes rated his aspect of their training the highest (87 per cent) followed 
by NQTs on HEI routes (80 per cent) and NQTs on EBITT routes (75 per cent). 
Graph 9 (primary) 
 
In 2012, a new question about preparation to teach addition, subtraction, 
multiplication and division was introduced. 
Seventy-four per cent of primary-trained NQTs rated this aspect of their training as very 
good or good. There was no difference in the way undergraduate and postgraduate-
trained NQTs rated this aspect of their training, but NQTs on SCITT routes did rate it 
higher (85 per cent) than NQTs on HEI routes (76 per cent) and NQTs on EBITT routes 





Graphs 10 and 11 show that primary-trained NQTs rated their preparation to teach 
learners from minority ethnic backgounds and work with learners with English as 
an additional language significantly higher than in the previous year (54 per cent and 49 
per cent respectively compared 48 per cent and 45 per cent respectively). 
NQTs trained on postgraduate routes rated both these aspects of their training 
significantly higher than those trained on undergraduate routes (56 per cent and 52 per 
cent respectively compared with 50 per cent and 46 per cent respectively). 
NQTs on SCITT routes rated both these aspects of their training the highest (72 per cent 
for the former question and 69 per cent for the latter), followed by EBITT trained NQTs 
(59 per cent and 56 per cent respectively) and HEI trained NQTs (51 per cent and 47 per 
cent respectively).  
There were large variations in responses from NQTs when analysed by the government 
office region in which the initial teacher training provider was located. In the case of the 
minority ethnic backgrounds question; NQTs trained by London based providers rated 
this aspect of their training higher than NQTs trained by providers based in the south 
west government office region (68 per cent of very good and good responses compared 
with 38 per cent of very good and good responses). There were similar variations in the 
responses to the English as an additional language question with 61 per cent of NQTs 
trained by providers based in london compared with 39 per cent of NQTs trained by 
providers based in the south west region, rating their training as very good or good. 






There was also a significant increase in the way that primary-trained NQTs rated their 
preparation to teach pupils with special educational needs in your classes, with 
appropriate support6 and to teach across the range of abilities (graphs 12 and 13). 
Fifty-nine per cent of primary-trained NQTs responded very good or good to the SEN 
question compared with 52 per cent in the 2011 survey.  
There was no significant difference between the ratings of undergraduate-trained NQTs 
compared with postgraduate-trained NQTs, but NQTs on SCITT routes continue to rate 
this aspect of their training the highest (76 per cent) followed by NQTs on EBITT routes 
(67 per cent) and NQTs on HEI routes (57 per cent). 
Seventy-four per cent of primary-trained NQTs rated their preparation to teach across the 
range of abilities as very good or good compared with 71 per cent in the 2011 survey. 
There was no significant difference between the ratings of undergraduate-trained NQTs 
compared with postgraduate-trained NQTs, but NQTs on SCITT routes continue to rate 
this aspect of their training the highest (80 per cent) followed by NQTs on EBITT routes 
(67 per cent) and NQTs on HEI routes (73 per cent). 
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The role of the teacher 
Eighty-two per cent of primary-trained NQTs rated their preparation to work with 
teaching colleagues as part of a team (graph 13) compared with 78 per cent in 2011. 
NQTs trained on undergraduate programmes rated this aspect of their training higher 
than those trained on postgraduate programmes (85 per cent compared with 81 per cent 
of very good and good responses). 
NQTs on SCITT routes continue to rate his aspect of their training the highest (89 per 











The survey also asked NQTs about their preparation to communicate with parents and 
carers and for their statutory responsibility for the welfare and safeguarding of 
pupils (graphs 15 and 16).  
In response the communication question, 60 per cent of NQTs rated their preparation as 
very good or good compared with 53 per cent in 2011. 
There was no significant difference between the ratings of undergraduate-trained NQTs 
compared with postgraduate-trained NQTs, but NQTs on SCITT and EBITT routes rated 
his aspect of their training the highest (76 per cent) compared with NQTs on HEI routes 











In response to the welfare and safeguarding question, 81 per cent of NQTs rated their 
preparation as very good or good compared with 77 per cent in 2011.  
There was no significant difference between the ratings of undergraduate-trained NQTs 
compared with postgraduate-trained NQTs, but NQTs on SCITT routes continue to rate 
this aspect of their training the highest (89 per cent) followed by NQTs on EBITT routes 













In 2012, a new question on the integration of the university-delivered elements of 
programmes with the school-based placements, was introduced. 
Graph 17 shows that primary-trained NQTs rated this aspect of the their training higher in 
the 2012 survey (77 per cent compared 72 per cent of very good and good responses). 
Undergraduate primary-trained NQTs rated this aspect of their training higher than 
postgraduate-trained NQTs (82 per cent compared with 79 per cent of very good and 
good responses).  
NQTs on SCITT routes rated this aspect of their training higher (90 per cent) than NQTs 
on HEI routes (76 per cent) and NQTs on EBITT routes (75 per cent). 








Continuing professional development 
Primary-trained NQTs were also asked how well their training had prepared them to 
share responsibility for their continuing professional development. Sixty-seven per 
cent of primary trained NQTs rated this as very good or good compared with 60 per cent 
in the 2011 survey. 
There was no difference between the ratings of undergraduate and postgraduate-trained 
NQTs, but NQTs on SCITT routes rated  this aspect of their training the highest (78 per 











New questions in 2012 
A number of new questions were introduced in 2012 about the training the NQTs 
received and how it helped them to understand: subject knowledge, pedagogy and the 
assessment process. 
Eighty-four per cent of primary-trained NQTs rated the  subject knowledge aspect of 
their training as very good or good and 83 per cent rated the pedagogy aspect as very 
good or good. Sixty-nine rated the the assessment process aspect as very good or 
good. 
Undergraduate-trained NQTs rated all three aspects higher than postgraduate-trained 
NQTs (87, 85 and 71 per cent of very good and good responses compared with 83, 82 
and 67 per cent of very good and good responses respectively). 
There were some variations across the training routes. SCITT-trained NQTs rated all 
three aspects the highest (90 per cent for subject knowledge and pedagogy and 84 per 
cent of very good and good responses for assessment) followed by HEI-trained NQTs for 
subject knowledge and pedagogy (85 per cent and 84 per cent respectively) and EBITT-
trained NQTs for assessment (73 per cent of very good and good responses). The lowest 
ratings for subject knowledge and pedagogy were given by NQTs trained on EBITT 
routes (80 per cent and 78 per cent of very good and good responses respectively) and 
HEI trained NQTs on assessment 67 per cent of very good and good responses).   
There were some regional variations7. For the question on subject knowledge; 89 per 
cent of NQTs trained by providers in the north east government office region rated this 
aspect of their training as very good or good compared with 81 per cent of NQTs trained 
by providers in London. 
For the question about pedagogy, 88 per cent of NQTs trained in the south west region 
rated this aspect of their training as very good or good compared with 81 per cent of 
NQTs trained in the north west government office region. 
For the question on assessment, 76 per cent of NQTs trained in the south west region 
rated this aspect of their training as very good or good compared with 63 per cent of 
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Secondary sector analysis 
This section contains an analysis of responses to the NQT survey 2012 from 
approximately 6,300 secondary (including key stage 2/3)-trained NQTs. Throughout this 
section the term ‘secondary-trained NQTs’ refers to respondent NQTs who were trained 
on secondary and key stage 2/3 ITT courses, and it does not necessarily reflect the 
phase they are teaching. 
For the questions relating to the quality of training, respondents were given four options: 
very good, good, satisfactory and poor. The measure used throughout this report is the 
number of very good and good responses expressed as a percentage of the total number 
of valid responses. Analysing statistically significant8 changes in comparison to the 2011 
survey, and taking into account year on year trends, the key findings of the NQT survey 
2012 are as follows: 
Overall quality of training 
Secondary trained NQTs were asked to rate the overall quality of their training 
(graph19). Ninety per cent of respondents rated it as very good or good; a significant 
increase on the 2011 result (87 per cent). 
NQTs on HEI routes rate this aspect of their training the highest (91 per cent) followed by 
SCITT routes (90 per cent) and EBITT routes (89 per cent). 
Graph19 (secondary) 
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Eighty per cent of secondary-trained NQTs rated their training as very good or good in 
helping them understand the national curriculum compared with 77 per cent in the 
2011 survey. NQTs trained on HEI and SCITT routes rated this aspect of their training 
the highest (81 per cent of very good and good responses) followed by NQTs trained on 
EBITT routes (76 per cent of very good and good responses). 












Eighty-six per cent of secondary-trained NQTs rated their preparation to teach their 
specialist subject as very good or good compared with 83 per cent in the 2011 survey. 
NQTs trained on HEI programmes rated this aspect of their training the highest (88 per 
cent of very good or good responses) followed by NQTs trained on SCITT routes (86 per 
cent of very good or good responses) and NQTs trained on EBITT routes (79 per cent of 
very good or good responses). 











Teaching and learning 
Seventy-six per cent of secondary trained NQTs rated their preparation to establish 
and maintain a good standard of behaviour in the classroom as very good or good 
compared with 71 per cent in the 2011 survey. 
NQTs trained on EBITT and SCITT programmes rated this aspect of their training highest 
(81 per cent of very good and good responses) followed by NQTs trained HEI 
programmes (74 per  cent of very good and good responses).  










Eighy-eight per cent of secondary- trained NQTs rated their training as very good or good 
in  helping them use a range of teaching methods that promote pupils’learning, 
compared with 85 per cent in the 2011 survey. 
NQTs trained on SCITT programmes rated this aspect of their training highest (90 per 
cent of very good and good responses) followed by NQTs trained on EBITT and HEI 
programmes (88 per cent of very good and good responses).  











Eighty per cent of secondary- trained NQTs rated their training as very good or good in 
helping them plan teaching to achieve progression for learners compared with 78 
per cent in the 2011 survey.   
NQTs trained on SCITT routes rated  this aspect of their training the highest (86 per cent) 
followed by NQTs on EBITT routes (82 per cent) and NQTs on HEI routes (80 per cent). 












When asked about their their training in relation to helping them to monitor, assess, 
record and report learners’ progress, 75 per cent of secondary-trained NQTs rated 
this aspect of their training as very good or good compared 73 per cent in the 2011 
survey. 
NQTs on EBITT routes rated this aspect of their training the highest (79 per cent) 
followed by NQTs on SCITT routes (73 per cent) and NQTs on HEI routes (73 per cent). 












Fifty-two per cent of secondary-trained NQTs rated their preparation to teach learners 
from minority ethnic backgrounds as very good or good and 49 per cent rated their 
preparation to teach learners with English as an additional language  as very good 
or good (graphs 26 and 27), compared with 47 per cent and 44 per cent respectively in 
the 2011 survey. 
NQTs trained in London rated their preparation to teach learners from minority ethnic 
backgrounds the highest (65 per cent of very good or good responses) compared with 
NQTs trained in the south west government office region (41 per cent of very good and 
good responses).  
Regional differences were not so marked in the case of the English as an additional 
language question. There were differences, and NQTs trained by providers based in 
London and the north east government office regions rated this aspect of their training 
the highest compared with NQTs trained by providers based in the north west and 
Yorkshire and The Humber government office regions (59 per cent and 57 per cent of 
very good and good responses for London and the north east compared with 43 per cent 
for both the north west and Yorkshire ad The Humber).     




















Sixty-five per cent of secondary-trained NQTs rated their training as very good or good in 
helping to teach pupils with special educational needs in classes, with appropriate 
support9 compared with 59 per cent in the 2011 survey. 
NQTs trained on SCITT routes rated this aspect of their training the highest (71 per cent 
of very good and good responses) followed by those trained on EBITT routes (70 per 
cent of very good and good responses) and those trained on HEI routes (64 per cent of 
very good and good responses). 
There were some regional variations10 and NQTs trained at providers based in the north 
east government office region rating this aspect the highest (72 per cent of very good and 
good responses) compared with NQTs trained at providers based in Yorkshire and The 
Humber government office region (60 per cent of very good and good responses). 
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 Based on the regional location of the training provider 
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When asked about preparation to teach across a range of abilities, 78 per cent of 
secondary- trained NQTs rated this aspect of their training as very good or good 
compared with 73 per cent in the 2010 survey. 
There was very little difference across the training routes. 











The role of the teacher 
Eight-three per cent of secondary-trained NQTs rated their preparation to work with 
teaching colleagues as part of a team as very good or good compared with 81 per cent 
in the 2011 survey. 
NQTs trained on SCITT routes rated this aspect of their training the highest (86 per cent 
of very good or good responses), followed by NQTs trained on HEI routes (83 per cent of 
very good or good responses) and NQTs trained on EBITT routes (82 per cent of very 
good or good responses).  










When asked about their preparation to communicate with parents and carers, sixty-
four per cent of secondary-trained NQTs rated his aspect of their initial teacher training 
as very good or good compared with 61 per cent in the 2011 survey. 
NQTs trained on EBITT routes rated his aspect the highest (73 per cent of very good and 
good responses) followed by NQTs trained on SCITT routes (70 per cent of very good or 
good responses) and NQTs trained on HEI routes (62 per cent of very good or good 
responses). 
There were some regional variations11 and NQTs trained at providers based in the 
eastern government office region rating this aspect the highest (70 per cent of very good 
and good responses) compared with NQTs trained at providers based in the north west 
government office region (59 per cent of very good and good responses). 
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Eighty-six per cent of secondary-trained NQTs rated their preparation for their 
teacher’s statutory responsibility for the welfare and safeguarding of pupils as very 
good or good compared with 82 per cent in the 2011 survey. 
There was very little difference across the training routes and across the government 
office regions.  











Continuing professional development 
Seventy-two per cent of secondary- rained NQTs rated their preparation to share 
responsibility for their continuing professional development as very good or good 
compared 69 per cent in the 2011 survey. 
There was very little difference across the training routes and across the government 
office regions.  











In 2012, a new question on the integration of the university-delivered elements of 
programmes with the school-based placements, was introduced. 
Seventy-six per cent of secondary-trained NQTs rated this aspect of their training as very 
good or good compared with 76 per cent in the 2011 survey. 
NQTs trained on HEI and SCITT routes rated this aspect of their training the highest (78 
per cent of very good and good responses) followed by NQTs trained on EBITT routes 
(71 per cent of very good and good responses). 
There was very little regional variation12. 
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New questions in 2012 
A number of new questions were introduced in 2012 about the training the NQTs 
received and how it helped them to understand: subject knowledge, pedagogy and the 
assessment process. 
Eighty-four per cent of secondary-trained NQTs rated the first two aspects as very good 
or good and 80 per cent rated the third asect as very good or good. 
There were some variations across the training routes and HEI trained NQTs rated the 
first two aspects the highest (87 per cent and 86 per cent of very good and good 
responses, respectively) followed by SCITT trained NQTs (84 per cent of very good and 
good responses, for both aspects). 
In relation to their understanding of the assessment process, there was less variation 
and 84 per cent of SCITT trained NQTs rated this aspect as very good and good followed 
by NQTs trained on HEI and EBITT routes (80 per cent of very good and good 
responses).  
There were some regional variations13 in the response to the questions on pedagogy 
and the assessment process. In the case of the former question, 86 per cent of NQTs 
trained by providers based in the east midlands government office region rated this as 
very good or good compared with 79 per cent of NQTs traned by providers based in the 
north east government office. For the latter question; 83 per cent cent of NQTs trained by 
providers based in the east midlands government office region rated this as very good or 
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NQTs’ current employment circumstances 
The survey included questions about NQTs’ current employment status and experiences. 
The key findings are detailed below: 
 Ninety-two per cent of primary-trained NQTs and 91 per cent of secondary-trained 
respondents were in employment compared with 93 per cent for primary and 
secondary in the 2011 survey. 
 As in previous years the pattern of employment of primary-trained NQTs was 
different from secondary-trained NQTs. For example: 
o Forty-five per cent of primary-trained NQTs had permanent teaching 
contracts compared 58 per cent of secondary trained NQTs (in the 2011 
survey the figures were 42 per cent and 63 per cent respectively). 
o Thirty-three per cent of primary-trained NQTs had fixed term teaching 
contracts compared with 25 per cent of secondary-trained NQTs (in 2011 
the figures were 36 per cent and 22 per cent respectively). 
o Fourteen per cent of primary-trained NQTs had teaching supply contracts 
compared with eight per cent of secondary trained NQTs (In the 2011 
survey the figures were 15 per cent and eight per cent respectively). 
 Primary-trained NQTs made on average 6.4 applications before taking up their 
current position compared with 5.7 in the 2011 survey. Twenty-nine per cent of 
respondents indicated that they made eight or more applications. 
 Secondary-trained NQTs made on average 5.2 applications before taking up their 
current position compared with 4.1 in the 2011 survey.  Twenty per cent of 
respondents indicated that they made eight or more applications. 
 The survey included a question about how good their training was in helping 
them to apply confidently for teaching positions and 57 per cent of primary 
trained NQTs and 66 per cent of secondary-trained NQTs rated this apect of their 
training as very good or good. 
 Forty-nine per cent of primary trained NQTs and 53 per cent of secondary- trained 
NQTs, who responded to the survey, indicated that they had a career before 
starting their teacher training programme (In 2011 the figures were 46 per cent 
and 53 per cent respectively). A higher proportion of respondents on employment-
based programmes had a previous career (79 per cent of primary trained NQTs 
and 63 per cent of secondary trained NQTs) compared with NQTs trained on 
mainstream routes (44 per cent of primary trained NQTs and 51 per cent of 
secondary trained NQTs). 
 Thirteen per cent of primary-trained NQTs and 20 per cent of secondary-trained 
NQTs indicated that they relocated to take up their current teaching  position.   
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 The pattern of employment for primary trained NQTs showed large regional 
variations. For example: 
o Sixty-six per cent of NQTs trained in the London region had permanent 
teaching contracts compared with 25 per cent of those trained in the north 
west (last year the figures were 62 per cent and 24 per cent respectively). 
o Forty-five per cent of NQTs trained in Yorkshire and The Humber region 
had fixed term contracts compared with 19 per cent in London (last year the 
figures were 46 per cent and 20 per cent). 
o Twenty-six per cent of NQTs trained in the north west region had teaching 
supply contracts compared with seven per cent in the eastern region. 
 The pattern of employment for secondary trained NQTs also showed large 
regional variations. For example: 
o Seventy-one per cent of NQTs trained in the eastern region had permanent 
teaching contracts compared with 45 per cent in the north west region (last 
year the figures were 73 per cent and 51 per cent respectively). 
o Thirty-one per cent of NQTs trained in the south west region had fixed term 
contracts compared with 20 per cent in London (last year the figures were 
30 per cent and 19 per cent respectively). 
o Fifteen per cent of NQTs trained in the north west region had teaching 
supply contracts compared with three per cent in the eastern region (last 











NQTs’ current induction status and experience 
 Of those respondents that indicated they were in teaching employment; 83 per 
cent of primary-trained NQTs and 88 per cent of secondary-trained NQTs had 
started induction (in 2011 the figures were 77 per cent and 83 per cent 
respectively). 
 Of those NQTs who had started their induction: 
o Ninety-six per cent of primary-trained NQTs and 94 per cent of secondary-
trained NQTs indicated they were receiving ten per cent free time in 
addition to planning, preparation and assessment (PPA). In the 2011 
survey the figures were 96 per cent and 95 per cent respectively. 
o Eighty-eight per cent of primary-trained NQTs and 83 per cent of 
secondary-trained NQTs indicated that they had a personalised programme 
of planned professional development. In the 2011 survey the figures were 
88 per cent and 85 per cent respectively. 
o Ninety-eight per cent of primary-trained NQTs and 97 per cent of 
secondary-trained NQTs indicated they had the support of an induction 
tutor. The figures were the same in the 2011 survey. 
o Ninety-seven per cent of primary-trained NQTs and 96 per cent of 
secondary trained NQTs indicated they were receiving observations 
followed by reviews with their induction tutor. In the 2011 survey the figures 
were 98 per cent and 96 per cent respectively. 
New questions on induction 
 The 2012 survey included four new questions on induction. They were: Does your 
induction to date support you:  
o to teach pupils with special educational needs in your classes? 
Eighty-six per cent of primary-trained NQTs and 83 per cent of secondary-
trained NQTs answered yes to this question. 
o to teach reading including phonics and comprehension? 
Eighty per cent of primary-trained NQTs answered yes to this question. 
o to teach primary mathematics? 




o to establish and maintain a good standard of behaviour in the 
classroom? 
Ninety-four per cent of primary-trained NQTs and 91 per cent of secondary 
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